What is a Functional Approach to Behavior?
Slide 1:  What is a functional approach to behavior?
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Slide 2: Introduction
· We will discuss why interfering behaviors happen.
· We will discuss the following topics: 

· All behavior is a form of communication.
· All behavior serves a purpose and a function.
· There are many different functions of behavior.
· There are steps to determine the function of the behavior. 

Transcript:

We have already discussed that as you support students with ASD, you will likely see a variety of interfering behaviors. In this section, we are going to talk about why these behaviors happen. Interfering behaviors do not occur for “no reason.”  Instead, they serve a purpose for the student. This is also called, “the function of behavior.” 
In this presentation, we will discuss the following topics: 

· All behavior is a form of communication.
· All behavior serves a purpose and has a function.
· There are many different functions of behavior. 
· There are steps to determine the function of the behavior. 

Slide 3: Behavior is communication 
· All behavior is a form of communication.
· Ask yourself, “What is the person trying to say?”
· Lloyd may be saying, “I don’t want to do this.”
· Dwight may be saying, “Talk to me!”
Transcript:

Simply put, all behavior is a form of communication.  When we see an interfering behavior, we should ask, “What is the person trying to say?”  What is he or she trying to tell us? Let’s go back to our case studies.  Remember, Lloyd, our second grade student who throws items and swats at an adult when given an assignment?  He may be trying to say, “I don’t want to do this,” or “It’s too hard!”  However, Dwight, our high school student, leaves the room without permission because he gets attention this way.  If Dwight could say, “Talk to me,” or “Come visit,” then he might not attempt to leave the room.  While these are just a couple of examples, you see a theme here.  Each student engages in interfering behavior because he or she is trying to say something.  Behavior is communication!
Slide 4: Think About It!
· Find the Think About It! section for behavior entitled: Communication. 
· Ex. 1: Campbell drops to the floor when her schedule shows it is time for gym.

· Ex. 2: Jermaine begins to rock when the choir begins singing.

· Ex. 3: Shea goes to the pencil sharpener 4 times when it is time to do math work

Transcript:

Now it’s your turn. In your documents find the Think About It! section for behavior entitled: Communication. Look at the examples and see if you know what the student is trying to communicate. Write your answers in your document.
Example 1: Campbell drops to the floor and refuses to move when her schedule shows it is time to go to gym.
Example 2: Jermaine begins to rock when the choir begins singing.
Example 3: Shea goes to the pencil sharpener four times when it’s time to go to work.  

Slide 5: Thoughts!
· Campbell doesn’t want to go to gym class.  
· Jermaine is saying the noise is over stimulating and he wants to leave.

· Shea is saying she doesn’t want to work or that the work is too hard. 

Transcript:

Here are some of our thoughts.  When Campbell drops to the floor after seeing on her schedule it is time for gym, she is likely trying to say that she doesn’t want to go to gym class.  It is then up to you to figure out why she doesn’t want to go to gym.

When Jermaine begins to rock when singing begins, he is likely trying to communicate the noise is over stimulating or too loud and he wants to leave the environment.

When Shea keeps getting up and goes to the pencil sharpener, she is likely trying to say she doesn’t want to work or that the work is too hard.

Slide 6:  Behavior serves a purpose and has a function

· The purpose of a behavior is also called the function.  
· If we understand why behavior is occurring, we are likely to provide an effective intervention.
· There are many different functions or reasons why a behavior occurs.  
Transcript:

Since behavior is communication, it’s important to understand that behavior serves a purpose for the person.  The purpose of a behavior is also called the function.   The function of the behavior is “why” it’s happening.  
If we understand why a behavior is occurring, then we are more likely to provide an intervention that is effective.  If we don’t know why it is occurring, then we will simply use a cookie cutter approach and our intervention will likely not work. 
For example, Lloyd throws items or swats at his teachers every time he is given an assignment. We said earlier, he might be trying to say, “I don’t want to do this!” If we think about it, it is not too difficult to figure out WHY he is throwing and swatting. He wants to get out of doing the assignment. Lloyd’s teacher does not understand why he is throwing and swatting, so she implements the school wide discipline approach of providing a verbal warning followed by a visit to the principal’s office.  In this example, the teacher gave Lloyd exactly what he wanted: Escape from the assignment!  What do you think will happen the next time Lloyd gets an assignment?  You are probably correct if you said he will throw items or swat at the teacher! 
There are many different functions or reasons why a behavior occurs.  It is important for you to be aware of each of them. 

Slide 7: Functions of behavior
(Note on slide: Chart for the functions of behavior.)

· Top level:  Interfering behavior

· Second level:  Obtain or get something and Escape or avoid something

Transcript:

On this slide, you will see a chart for the functions of behavior, with interfering behavior in the box at the top.
When we think of functions of behavior, we typically think about two broad categories.  One of these categories includes behaviors that help us to obtain or get something, another box on our chart. The student may be trying to gain someone’s attention, a tangible item such as a piece of candy or a toy, or access to an activity such as playing on the computer.  Dwight leaves the room every time he is working independently! He is communicating that he wants to get attention! 
The other behavior category is showing behaviors to escape or avoid something, the last box on our chart.  The person can be behaving in a certain way to escape a lot of different things. A student may want to escape an activity such as school work. A student may want to avoid interacting with a particular person. Perhaps the student wants to avoid some sort of sensory stimulation, such as a loud cafeteria.  For example, Lloyd throws items and swats at the teacher to escape or avoid his hard assignment.
Slide 8: Functions of behavior
(Note on slide: Chart for the functions of behavior.)

· Top level:  Interfering behavior

· Second level:  Obtain or get something and Escape or avoid something

· Third level:  Attention, Tangible or activity, and Stimulation or sensory




Transcript:

Now let’s look further at these two categories with another chart.  The box at the top of this chart is interfering behavior, and below that, are two more boxes of our two categories, obtain / get something and escape / avoid something. 
The thing the student is trying to get or to escape will fall into one of these three broad categories. As you can see on the chart, these categories along the bottom are represented in three more boxes: 1. Something social or attention, 2. Something tangible or an activity, and 3. Something that is sensory in nature. 

Slide 9:  Examples of functions: Attention

· Obtain Attention:

· Individuals: Adults, Peers

· Crowds of people

· Touching, Conversation, Play interactions

· Time with preferred people or preferred interactions

· Escape Attention:

· Individuals: Adults, Peers

· Crowds of people

· Play interactions

· Time alone, avoid people or interaction
Transcript:

Let’s look at some examples of the functions of behavior with another chart.  We’ll start with attention.  In this chart, you will see examples of obtaining attention on the top and escaping attention on the bottom.  

When you hear the word attention, what comes to mind? Attention can include attention from people, including adults or from peers. Attention can be from individuals or from crowds of people. Attention can also be in the form or touching, conversations or from play interactions. 
Some students may show behavior to gain access to these things. We described how Dwight likes to run away from adults to gain attention.  When the adult chases after him and physically directs him back to class, he gets attention! Another example of seeking attention is the boy who interrupts his mother while she is talking on a telephone call.  The child may bring toys into the area where the mother is talking, verbally interrupt the conversation by making requests of the mother, or may also engage in behaviors such as climbing on the back of the couch in order to gain the attention of the parent.  Students who engage in interfering behavior to gain access to attention are likely doing it to get time with a preferred person or to have some sort of preferred interaction. Keep in mind, there are many types of attention. Even though a student may get what we consider to be negative attention, sometimes that is exactly what he or she wants! 
Some students will also demonstrate behavior to avoid attention. Such students may really want to have time alone or may want to avoid certain people or avoid certain interactions. 
It depends upon the student and the behavior as to what function the behavior is serving.  
Slide 10:  Examples of functions: Tangible
· Obtain tangible or activity:

· Food and drink
· Toys
· Activity (computer game, etc.)
· Physical activity (running, jumping, etc.)
· Location (McDonalds, playground, etc.)
· Assignments and work tasks
· Escape tangible or activity: 

· Food and drink
· Toys
· Activity (computer game, etc.)
· Physical activity (running, jumping, etc.)
· Location (McDonalds, playground, etc.)
· Assignments and work tasks
Transcript:

Now, let’s discuss things that are tangible or activities.  In this next chart, you will see examples of obtaining tangibles or activities on the top and escaping tangibles or activities on the bottom. Tangible items are those things you can touch and include food, drinks, and toys among other items.  Activities are those things we do such as run, jump on the trampoline, or going to McDonalds. 
Remember, a student can have interfering behavior because he is trying to gain access to an item or an activity. I am sure we all can think of a student who hit a person because he wanted to go outside, play on the computer, or get a cookie. 
A student can also have interfering behavior because he is trying to avoid an item or activity. Perhaps the student does not want to eat the turkey sandwich that is in his lunch and so he throws it. The most common time a student engages in interfering behavior to escape or avoid a tangible is when the student does the behavior to escape an assignment or work activity. We have talked about Lloyd who throws items or swats to escape his work.
Slide 11:  Examples of functions: Sensory
· Obtain sensory stimulation: 

· Sound (music, school bell, fire alarm, etc.)
· Touch (holding hand, tickles, etc.)
· Taste (food, drink, inedible items)
· Smell (perfume, candles, etc.)

· Pressure or movement (swing, spin, etc.)


· Escape sensory stimulation:

· Sound (music, school bell, fire alarm, etc.)
· Touch (holding hand, tickles, etc.)
· Taste (food, drink, inedible items)
· Smell (perfume, candles, etc.)

· Pressure or movement (swing, spin, etc.)
Transcript:

Finally, something that is sensory in nature creates some sort of stimulation. In this chart, you will see examples of obtaining sensory stimulation on the top and examples of escaping sensory stimulation on the bottom.  Sensory stimulation can be a sound, a touch, taste, smell, or some sort of pressure or movement. 
Again, a person may be demonstrating interfering behavior to gain access to sensory stimulation. For example, a student may frequently get up from his chair and spin in circles.  He wants to access this movement.  
I’m sure we all can think of students who engage in behaviors to avoid sensory stimulation. A student who hits anyone who touches her may want to avoid this sensory stimulation.  A student who tantrums when the school bell rings may be trying to avoid the loud sound.  Another student may cry anytime she gets glue on her hands.  She wants to avoid the sensation of something sticky on her hands. 

Slide 12: Determining the function of behavior 
· MATS:

· M = Medical

· A = Attention

· T = Tangible/Activity

· S = Sensory

Transcript:

We will now look at the different functions of behavior and discuss each one. We will use the acronym MATS as we go over the different functions.  The acronym represents the order in which you should assess the behavior to determine its function.
MATS stands for:
M = Medical

A = Attention

T = Tangible/Activity

S = Sensory
Slide 13: Medical needs
· M of MATS = Medical
· Interfering behaviors due to medical reasons can be obvious or more challenging to figure out. 
· It may be necessary for the teacher to speak with the family.
Transcript:

When supporting a student with ASD who has interfering behaviors, the first thing we should think about is whether the problem behavior is due to a medical need.  The M of MATS stands for medical.  Often, when we have a medical issue, such as when we don’t feel well or we forgot to take our medicine, our behavior will be affected.  Have you ever had a poor night’s sleep and been easy to anger the next day?  Or if you are coming down with a cold, perhaps you want to be left alone.   We may act more tired, slow, or even aggressive if we have medical needs that are not being met.  
Interfering behaviors due to medical reasons can sometimes be obvious such as a stomach ache or more challenging to figure out, such as a reaction to allergies or not sleeping.  Students with ASD often have difficulty with communication; therefore, it is advised to always consider any medical reasons for behavior first.  This may require that the teacher speak with the family to determine if there are any medical concerns.
Slide 14: Attention

· A of MATS = Attention.
· Attention is social attention or interaction.  
· The student may be trying to gain attention or trying to avoid it. 
· It is very easy to accidentally reinforce this!

Transcript:

The A of MATS is Attention.  Attention is the next thing we would want to look at when trying to determine the function of a behavior.  This refers to any sort of social attention or interaction. Remember, the student may be trying to gain access to attention or may be trying to avoid it. We want to look at this function next because it is very common for students to try to get or avoid attention and it is very easy to accidentally reinforce this if we do not understand what is going on. 
I want you to take a minute and think of some times when a student with ASD may have used behavior to communicate his or her need for some social interaction or attention.  One example that comes quickly to my mind is a student who hits a peer as he passes by to get his or her attention.  This behavior can be deceptive as at first glance, as it may not appear that the child with autism is seeking a social interaction!  If we think back to Dwight and remember how he gained attention by leaving the room.  This is another deceptive behavior at first glance!  You might think that Dwight is leaving the room to ‘escape’ the situation but really he wants the adult attention he obtains from leaving. Be careful as a paraprofessional not to inadvertently provide attention to students who have interfering behaviors and are seeking attention.
Slide 15: Eric


Video example – Eric
Notice:

· A student named Eric is in his classroom.  

· The student’s behavior gains him attention!
Transcript: 

In this video, you will see a student named Eric in his classroom.  Notice how the student’s behavior gains him attention!  This is a very common scene played out in many schools.  See if you can identify the interfering behavior.  
<Noise making>

Teacher: You need to sit here quietly and do your work.

Eric: What time do I go to speech today?

Teacher: Not until 2:30.

Slide 16: Tangible / activity
· T of MATS = Tangible.
· We will do one of many things to get what we want.
· We all escape or remove ourselves from a situation every once in a while.
Transcript:

The T in MATS is Tangible.  Often, when we want something we will do one of many things to get what we want.  In a restaurant, we may use our behavior to request a drink from the waiter by flagging him or her down as she walks by.  If a toy is out of reach, a child may take an adult by the hand and lead them to where the toy is and point to the toy.  Other behaviors that are less acceptable may also be used to gain access to tangible items or activities.   There are many ways this can be exhibited.  Here are a couple of examples. A 16 year old student with ASD loves playing on the computer; therefore he quickly works through his science lab and skips many of the questions so he can play a game.  Another student didn’t eat breakfast this morning because she woke up late and had to leave the house in a hurry.  She cries most of the morning, refuses to do work, and continually tries to go to her lunchbox to get out her morning snack.  She is using her behavior to show that she wants access to her snack because she’s hungry.  
We all have the need to escape or remove ourselves from a situation every once in a while. When I get tired of writing, I take a break to remove myself from the activity for a few minutes. Students with ASD also feel this drive to escape situations they find unpleasant or overwhelming.  There are many things from which we may want to escape.  In Lloyd’s case, he uses behavior as a way to escape from work demands.  

Slide 17: Sensory
[image: image1.jpg]



(Photo of smiling boy being spun around by arms.)
· S in MATS = Sensory.
· Students with ASD use behavior to gain access to sensory stimulation or escape it.
· Sometimes it is difficult to assess if behaviors are sensory related.
Transcript:

In this slide, you can see a picture of a girl being swung by an adult in the air.  This type of activity definitely gives you a sensory stimulation which is the S in MATS!

When I am in the office, I often need to get up from my desk and move around to give my eyes a break from the computer.  I turn the harsh overhead lights off and use the lamp on my desk.  Sometimes I chew gum or drink water to keep myself alert and on task. I may take a 5 minute walk. All of these behaviors indicate the need to gain access to sensory input or stimulation.  Students with ASD also use behavior to gain access to sensory stimulation.   However, for students with ASD, these behaviors may be more extreme because of their unique sensory needs. 

Let’s say a student chews on a non-edible objects like a pencil or eraser, therefore, it is determined that he is trying to gain access to sensory stimulation in his jaw, the same sensory input that is achieved by chewing gum.  Another student likes to see lights flash so he will often flick the classroom lights on and off.  Yet another student likes to give big hugs and will hug her high school classmates throughout the day because she craves deep pressure.   
Additionally, students may wish to escape stimulation. When our environment becomes too overwhelming we want to change it or escape from it.  Overstimulation can happen when the lighting is too harsh, there is too much noise, or perhaps there’s a powerful smell such as strong perfume. 
Sometimes it is difficult to assess if behaviors are sensory related, but it is an important aspect to remember when assessing behavior.  Keep in mind, it is important to speak with your supervisory teacher if you think sensory may be a function of the student’s problem behavior. 

Slide 18: How to determine the function of the behavior 

· Figuring the function of a behavior can be challenging.  
· Frequently communicate with supervisory teacher anytime interfering behavior occurs.
· Functional Behavior Assessment or FBA is often required to determine function of the behavior.
Transcript:

Sometimes figuring out the function of a behavior or behaviors can be challenging while at others times the functions are very clear and easy to figure out.  Let’s think about Dwight again.  At first glance, we may have thought that his running away behavior was because he was trying to escape an undesired situation, but after the team talked, they determined that Dwight was really trying to gain attention.
Ultimately, it is the supervising teacher’s responsibility to determine the function and to develop a plan to address the interfering behavior.  However, as a part of the student’s team, your input will be helpful to determine why a behavior is occurring.  It is critical for you to frequently communicate with the supervisory teacher anytime interfering behavior occurs so you can figure out why it is happening and what to do about it.  You are more likely to determine the actual function of the behavior if you work as part of a team to observe the behavior, discuss it and then determine why it is occurring. 
When behaviors are complex and difficult to figure out a Functional Behavior Assessment or FBA is often required to determine the function of the behavior.  The student’s IEP team will get together and conduct the FBA if one is needed.  This is a formal process that gathers data about the behavior and helps the team understand why the behavior is occurring.  You may be asked to help gather data about the behavior if the student you support requires an FBA.  Gathering data and evaluating the problem behavior is a critical step when creating a plan for intervention.  

Slide 19: Apply It!
· Find you packet and locate the Apply It! entitled: Functions of Behavior.
· List an interfering behavior you have seen demonstrated that fits each of the following functions:  

· Access to a tangible item or activity

· Escape from a tangible item or activity

· Access to attention

· Escape from attention

· Access to sensory stimulation

· Escape from sensory stimulation 

Transcript:

It’s time for an Apply It! activity.  Please find your packet and locate the Apply It! entitled Functions of Behavior and pause the presentation to take a few minutes and think about students with ASD with whom you have worked.  List the interfering behavior or behaviors that you have seen them demonstrate and identify possible functions of the behavior. Try to list at least three behaviors and functions.  As a reminder, here are the possible functions:
· Access to a tangible item or activity

· Escape from a tangible item or activity

· Access to attention

· Escape from attention

· Access to sensory stimulation

· Escape from sensory stimulation 

Slide 20: Summary
· Behavior is a form of communication.
· Behavior serves a variety of functions for a student with ASD.
· We have different things that motivate us to act in certain ways.
· We must look at each person and each behavior individually.
Transcript:

In this presentation we have discussed behavior as a form of communication that serves a variety of functions for an individual with ASD.  We must know the function of the behavior to provide an effective intervention.  No one is exactly the same and because no one is exactly the same we have different things that motivate us to act in certain ways so when determining the function of a behavior, we must look at each person and each behavior individually.
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